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ABSTRACT 
The aim of this research is to find out whether or not the use of Cue Cards can improve the 
students’ writing skill at the tenth grade students of SMA Negeri 1 Moutong. The researcher 
applied quasi-experimental research design with 41 students as the sample. The samples of this 
research were Mipa 1, the experimental group and Mipa 2, the control group which were selected 
by using the purposive sampling technique. The instrument of the data collection is a test divided 
into pretest and posttest. The data gathered were analyzed statistically. The result of the data 
analysis shows that there is a significant difference between the results of pretest and posttest. It is 
proven by looking at the mean score of both tests’ result where the mean score of experimental 
group is significantly improved from 33.83 to 70.92 meanwhile, control group’s mean score is 
improved from 34.98 to 63.91 based on the result of the pretest and the posttest, the researcher 
found that the t-counted value is 2.23 researcher found that the value of t-table is 2.02 which shows 
that the value of t-counted (2.23) is higher than the value of t-table (2.02). It is concluded that the 
research hypothesis is accepted. In other words, the use of Cue Cards can improve the writing skill 
at the tenth grade students of SMA Negeri 1 Moutong. 
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Tujuan dari penelitian ini adalah untuk mengetahui apakah penggunaan Cue Cards dapat 
meningkatkan kemampuan menulis siswa kelas sepuluh di SMA Negeri 1 Moutong. Peneliti 
menerapkan desain penelitian quasi-experimental dengan 41 siswa sebagai sampel. Sampel dari 
penelitian ini yaitu Mipa 1 sebagai kelompok eksperimen dan Mipa 2 sebagai kelompok kontrol 
yang dipilih dengan menggunakan teknik purposive sampling. Instrumen pengumpulan data yaitu 
tes yang dibagi menjadi pretest dan posttest. Data yang terkumpul dianalisa secara statistik. Hasil 
dari analisis data menunjukkan bahwa terdapat perbedaan yang signifikan antara hasil pretest 
dan posttest. Dapat dibuktikan dengan melihat nilai rata-rata dari kedua hasil test dimana nilai 
rata-rata dari kelompok eksperimen meningkat secara signifikan dari 33.83 menjadi 70.92. 
Sementara itu, nilai rata-rata kelompok kontrol meningkat dari 34.98 menjadi 63.91. Berdasarkan 
hasil pretest dan posttest, peneliti menemukan bahwa nilai t-counted adalah 2.23. peneliti 
menemukan bahwa nilai t-tabel adalah 2.02 yang menunjukkan bahwa nilai t-counted (2.23) lebih 
tinggi dari nilai t-tabel (2.02). Dapat disimpulkan bahwa hipotesa penelitian diterima. Dengan kata 
lain, penggunaan Cue Cards meningkatkan kemampuan menulis siswa kelas sepuluh di SMA 
Negeri 1 Moutong. 
 
Kata kunci: Keterampilan Menulis, Cue Cards, Teks Deskriptif 
 
INTRODUCTION 
Language is a means of communication 
used by human being to express their feelings, 
ideas and opinions. They need the language to 
interact with each other. In this era, there are 
some languages that comes to Indonesia such 
as German, Arabic, Japanese, Mandarin, 
French and English. They are called foreign 
languages. In Indonesia, English is still 
considered one of the most important foreign 
languages that have to be learned to interact 
and communicate with foreigners. 
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English is learn as a foreign language in 
education, students are expected to master this 
language. In order to use English in 
communication both oral and written forms, 
the students need to learn the four language 
skills: listening, speaking, reading and writing. 
Besides, they have to master the language 
components such as vocabulary, grammar, and 
pronunciation. 
The teacher who teaches writing must 
have the skill to lead the students to produce a 
good writing.  
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The teacher must give a positive response to 
what the students have written. Writing is a 
process to produce the ideas, feelings into a 
written form by paying attention to the use of 
the language correctly. Brown (2001) states, 
“Writing is a thinking process, writers produce 
final written products based on their thingking 
after the writers go through the thingking 
process”. There are four language components 
which must be mastered before writing the 
text. 
1. Organization 
Organization is the pattern to express 
our idea in writing. Organization writing 
concern with the ways the center arranges and 
organizes the ideas or the messages in the 
writing. Organization is the ability to write in 
an appropriate manner for a particular purpose 
with a particular audience in mind, together 
with an ability to select, organize and order 
relevant information. Typically, organization 
refers to larger parts of a piece of writing. It 
also refers to how text and sentences are 
written. Organization provides readers with 
the information they are looking for in an 
orderly manner. Referring to the explanation 
above, it can be concluding that organization 
the way how the writer organizes the idea in 
order to get unity and coherence sentence. 
2. Grammar 
Grammar mastery is very important in 
writing a text or an essay. It helps the writer to 
produce a good writing, the reader will be easy 
to understand. However the lack of grammmar 
mastery will make the reader will get confused 
and difficult to know ideas of the piece writing 
produced. According to Kane (2000:13) states, 
Grammar means the rules which structure our 
language. ....Grammatical rules are not the 
pronouncements of teachers, editors, or other 
authorities. They are simply the way people 
speak and write, and if enough people begin to 
speak and write differently, the rules change. 
Based on the definition above, the writer has 
to pay attention how to arrange the words into 
a good sentence, so the meaning can be 
understood clearly by the reader.  
3. Vocabulary 
Vocabulary is a core component of 
language proficiency and becomes the most 
important things in order to provide everybody 
to be a good writer in writing performance. 
Vocabulary is essential in a language 
instruction. When we want to make a text or a 
passage, enough vocabulary to express what is 
in our mind is necessary. In teaching learning 
process, including writing, vocabulary is very 
important because the students can create a 
text when they have enough stock of words.  
In other words, vocabulary is one of 
requirements for writing because the students 
cannot write without having sufficient 
vocabulary. It means that vocabulary is 
important role in communication in order to 
master the English language especialy in 
writing. The students have to be careful in 
using the words. Misusing of the words will 
change the meaning of writing. 
4. Mechanics 
Mechanics are the use of graphic 
convention of language: punctuation, 
capitalization, and spelling. Meier (2011:41) 
defines “mechanics are the spectrum from 
finger spacing for a few students, to 
remembering and understanding punctuation 
(commas in a list, aphostropes to show 
ownership, periods, question marks and 
quotation marks) to learning about complete 
sentences and subject/verb agreement”. 
Mechanics also define as how well you 
writing demonstrates control of grammar, 
usage, punctuation and spelling. 
There are several genres of text in 
writing which have main purpose. According 
to the 2013 curriculum, the students of 
SMA/MA/SMK are required to write different 
genres of text such as descriptive, procedure, 
narrative, recount, report and spoof. 
Descriptive text is a text that explains 
about person, thing and place. Oshima and 
Hogue (2007:61) state, “Desicriptive writing 
appeals to the sense, so it tells how something 
looks, fells, smells, tastes, and/or sound”. 
Based on the statement above, descriptive 
writing is detail information which is used to 
describe particular people, place and thing. A 
writer success to write a good descriptive text, 
if the reader can imagine directly the object 
described. This statements is strengthened by 
Oshima and Hogue (2007:61) who claims that 
“A good description is a good picture, the 
reader can imagine the obeject, place or 
person in his or her mind”. 
Descriptive text is a text which has 
sentences that work together to describe or 
give illustration to a person, a place or a thing 
in detail. The researcher choose descriptive 
text because in descriptive text the student 
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have to describe the object and make the 
reader can see, feel and touch the object. It 
means that the students use their imagination 
and knowledge in their writing. 
In the preliminary observation, the 
researcher found that most of the students at 
the tenth grade of SMA Negeri 1 Moutong had 
some problems in writing.  There are three 
factors that make the students still had 
difficulties in writing text. First, the students 
are lazy to write because they do not have any 
ideas. The students get difficulty in 
transferring their ideas into written forms. It is 
hard for them to get ideas, therefore they 
cannot write well as they do not know the 
meaning of English words and sentences. 
Second, the students do not know how to use 
correct grammar in sentences. Many students 
can not make a good writing because they did 
not understand well English grammar. Third, 
the students lack of vocabulary that made 
them difficult to express their idea. 
Based on the problems above, the 
researcher uses a medium to improve students’ 
in writing skill. However, there are many 
media to improve their writing skill. The 
researcher need to find alternative ways to 
create appropriate and interesting media 
relating to student conditions. To overcome 
this problems the researcher will use the “cue 
cards” to improve their writing skill. “Cue 
cards” is a card with picture or word, which 
are used to encourage the students to respond. 
Harmer (2001:134) states that cue cards is 
interesting due to its simplicity and 
attractiveness. Besides being inexpensive, the 
process of making it is not quite complicated”. 
Harmer (2004:69) Adds that “Pictures are 
really useful ways to prompt students into 
writing stories. There are many a number of 
different tasks which students can be asked to 
undertake, one of them is: students can given a 
series of pictures in sequence which tell the 
story. They have to write the story which the 
picture tell. 
Picture can be use as a medium to 
improve the skill of the students in writing. It 
can be concluding that the use of picture can 
be improving the students’ in writing skill 
especially descriptive text. The pictures to be 
helped the students to create descriptive text 
based on the picture given. It may be assume 
that pictures may increase students’  
 
motivation to know and learn seriously. The 
teacher also should give a chance to the 
students to express their idea not forcing them. 
it means that using medium like cue cards are 
effective way to improving students’ writing 
skill, because they can use it reinforcing their 
idea and then transfer it into a paper. 
There are several advantages of using 
pictures in teaching English according to 
Harmer (2004): 
a. Picture really help to reduce preparation 
time. Sets of pictures can be used again; 
especially it can be laminated, and can be 
used at any level in classes for kids, 
teenagers, exam classes and adults 
following general business courses. 
b. When it comes to using picture stories in 
class, the key point is not to limit teacher 
to a typical class activities and writing 
exercises. Students need as much in 
writing English as they can get. 
Cue cards are combining small cards 
with words or picture, cue cards use to 
encourage the students to respon because this 
medium make the students more interest in 
writing skill. Besides, cue cards consist of text 
and interesting picture because this media is 
use by the teachers in order to attract the 
attention of some students. With cue cards the 
teacher would be easier to explain the material 
of writing descriptive text. 
In teaching writing descriptive text 
through Cue Cards there are procedures and 
steps which applied by the researcher. The 
first is divided the class into 5-6 groups which 
consist of 4-5 students. Second, the researcher 
explains about descriptive text, generic 
structure and provides the student with the 
example. Third, activate the students’ prior 
knowledge about the topic. Fourth, the 
researcher prepared cards (10 cards) and 
shows the cue cards to the students and 
provide some questions related to the topic of 
cue cards. The students put one of cue cards 
on the table. Fifth, ask the students to find 
some words or phrases related to the topic. 
Sixth, the students answered the questions. 
Seventh, the researcher separates the relevant 
and irrelevant words or phrases mention by the 
students due the topic. Eighth, the researcher 
guide the students to make simple descriptive 
text based on the picture by using the words 
that the students have mention and list. 
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RESEARCH METHOD 
In conducting this research, the 
researcher used quasi-experimental research 
design. There were two groups; experimental 
group and control group. Experimental group 
was given pretest, treatment by applying the 
cue cards and posttest, while control group 
was given pretest and posttest without 
treatment. The researcher used design which 
formulated by Sugiono (2009:79) who draw 
the design as follows: 
 
O1 X O2 
--------------------------- 
O3   O4 
 
Where: O1: pretest of experimental class 
 O2: posttest of experimental class 
 O3: pretest of control class 
 O4: posttest of control class 
----: treatment was no random of subject 
 
The population of this research was the 
tenth grade students of SMA Negeri 1 
Moutong. The populations were 111 students 
that divide in five classes of the tenth grade 
students. For details, the number of the 
students in each class can be seen in the 
following table: 
 
Table 1 Distribution of population 
No Classes 
Number of 
Students 
1 
2 
3 
4 
5 
MIPA 1 
MIPA 2 
IPS 1 
IPS 2 
IPS 3 
21 Students 
20 Students 
24 Students 
23 Students 
23 Students 
Total 111 Students 
 
In this research, the researcher applied 
purposive sampling. Researcher choose two 
classes as the sample. In this case, X MIPA 1 
was chosen as the experimental group, and X 
MIPA 2 as the control group based on the 
consideration of the result that those groups 
almost have the same problem in writing, 
especially writing descriptive text. The 
researcher used two kinds of variables, they 
were independent and dependent variable. The 
independent and dependent variable were the 
variables manipulate in this research. The 
independent variable was the use of cue cards, 
while the dependent variable was the writing 
skill at the tenth grade students of SMA 
Negeri 1 Moutong in writing descriptive text. 
In this research, the data were taken 
from the result of the tests that were given to 
the students before and after the treatment. 
There were two kind of test, pretest and 
posttest that were given to the experimental 
group and control group in this research. 
Pretest was conducted in order to know the 
students’ prior writing descriptive text before 
they got the treatment. Posttest was conducted 
in order find out the progress of the students’ 
writing English descriptive text after the 
treatment. The treatment was conducted in six 
meetings. Time allocation for one meeting was 
2 X 45 minutes. 
Furthermore, in scoring each part of 
descriptive text, the researcher used the 
scoring rubric of writing which adapted from 
assessing Writing by Weigle (2009). The 
scoring system goes from 0 up to 3. The 
researcher used statistic to analyze the data. It 
was used to analyze the result of the test 
instrument (pretest and posttest). The 
researcher used the formula proposed by 
Arikunto (2006) in calculating the individual 
score of the students, in calculating the mean 
score of the students both experimental group 
and control group the researcher used formula 
by Hatch and Farhady (1982), the sum square 
deviation of both experimental group and 
control group, and the t-counted value the 
resercher used formula by Arikunto (2006). 
First, the researcher  calculated the individual 
score of each student. Second, after getting the 
students’ individual score, the researcher 
counted the mean score of both experimental 
group and control group. Third, the researcher 
counted the sum of square deviations of the 
groups. Afterward, the researcher calculated 
the value of t-counted to see the significant 
difference between the mean achievements of 
two groups. 
 
FINDINGS 
In presenting the data, the researcher 
analyzed the data taken from the test. The 
research test was conducted twice, at the 
beginning and at the end of the research. The 
test that conducted at the beginning was called 
pretest and the test which conducted at the end 
was called posttest. The researcher had given 
pretest and posttest to both experimental group 
and control group. Pretest was conducted in 
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order to know the students’ prior knowledge in 
writing descriptive text before they got the 
treatment. After the pretest, the researcher 
conducted the treatment by using cue cards in 
six meetings to the experimental group, while 
the control group was not. After finishing six 
meetings of treatment, both experimental 
group and control group were given a posttest. 
The posttest was conducted in order to find 
out the progress of students’ writing 
descriptive text after treatment. Furthermore, 
the purpose of posttest was to compare the 
result of students’ achievement in writing 
English descriptive text between the 
experimental group and control group. The 
result of pretest and posttest of experimental 
group is presented on table 2. 
 
Table 2 Result of the Pretest and Posttest of 
Experimental Group 
 
Based on the table above the highest 
score on pretest is 55.6 and the lowest score is 
11.1. after getting the students’ individual 
score on pretest, the researcher counted the 
students’ mean score on pretest by dividing 
the total score by the number of students. 
The result indicates that mean score of 
experimental group result is 33.83. 
furthermore, the score on posttest is 88.9. thus, 
the students’ score is increased from 33.83 to 
70.92. the result of pretest and posttest of 
control group is presented on table 3. 
 
Table 3 The Result of Pretest and Posstest of 
Control Group 
 
In calculating the students’ individual 
score of control group, the researcher 
employed the same formula used in 
experimental group. As a result, the highest 
score on pretest in control group is 55.6, and 
the lowest score is 11.1. After getting the 
students’ individual score on pretest, the 
researcher counted the students’ mean score 
on pretest by dividing the number of students. 
The result indicates that mean score of control 
group is 34.98. furthermore, the score on 
posttest is 88.9. Thus the students’ score is 
increased from 34.98 to 63.91. After gathering 
all the data of experimental and control 
groups, the researcher counted the mean score 
of deviation and the sum of square of 
deviation from both groups. The researcher 
found that the mean score of deviation of 
experimental group is 37.09 and the sum of 
square deviation of the experimental group is 
3045.12. Besides, the mean score of deviation 
No Initials 
Individual Score  
Pretest Posttest 
1 AUP 44.4 88.9 
2 AK 33.3 66.7 
3 ER 44.4 66.7 
4 FF 44.4 88.9 
5 FSL 33.3 77.8 
6 HI 33.3 77.8 
7 INH 44.4 66.7 
8 IP 33.3 44.4 
9 MWK 33.3 66.7 
10 MIS 33.3 77.8 
11 NA 44.4 77.8 
12 NRA 22.2 66.7 
13 RI 11.1 66.7 
14 RCS 22.2 55.6 
15 SRA 33.3 77.8 
16 SS 11.1 66.7 
17 SML 44.4 55.6 
18 SZ 22.2 66.7 
19 TAK 55.6 88.9 
20 WAF 44.4 88.9 
21 WN 22.2 55.6 
Total 710.5 1489.4 
Mean Score 33.83 70.92 
No Initials 
Individual Score  
Pretest Posttest 
1 AF 44.4 55.6 
2 BAV 22.2 55.6 
3 FA 33.3 66.7 
4 GP 33.3 44.4 
5 GNA 33.3 55.6 
6 IY 44.4 88.9 
7 NH 11.1 44.4 
8 NR 22.2 44.4 
9 MK 44.4 77.8 
10 MAR 22.2 66.7 
11 MA 44.4 66.7 
12 OM 55.6 88.9 
13 PP 33.3 55.6 
14 RM 33.3 55.6 
15 RT 44.4 77.8 
16 RWH 44.4 88.9 
17 SD 11.1 44.4 
18 VH 22.2 66.7 
19 ZY 55.6 77.8 
20 ZN 44.4 55.6 
Total 699.5 1278.1 
Mean Score 34.98 63.91 
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of control group is 28.93 and the sum of 
square deviation of control group is 2319.94. 
Furthermore, the researcher calculated 
the value of t-counted by using t-test formula 
as proposed by Arikunto (2006) to see the 
significant difference of both groups. By 
applying the t-test formula, the researcher 
found that the t-counted value is 2.23. 
Afterwards, the researcher compared 
the value of t-counted to the value of t-table in 
order to find out the significance difference 
between them. By appying degree of freedom 
(df) 39 and 0.05 level of significance of two-
tailed test, the researcher found that the t-table 
value is 2.02. it shows that t-counted value 
(2.23) is higher than t-table value (2.02). it 
means that the hypothesis is accepted. In other 
words, by using cue cards is effective to 
improve students’ achievement in writing 
English descriptive text the tenth grade 
students at SMA Negeri 1 Moutong. 
 
DISCUSSION 
The objective of this research is to find 
out whether or not the use of cue cards can 
improve students’ writing skill at the tenth 
grade students of SMA Negeri 1 Moutong in 
writing descriptive text focussed on things. 
The researcher limits her scope of the research 
on organization, grammar and vocabulary. 
The research was done into three steps. 
First step, the researcher gave the pretest in 
order to know the students’ basic skill in 
writing descriptive text. The test was given to 
experimental and control classes with the 
same test. The second step, the researcher 
gave treatment to the experimental class. The 
treatment was teaching descriptive text by 
using cue cards. 
The students were given materials about 
descriptive text and some additional materials 
to support their skill in writing descriptive 
text. In the process of teaching and learning, 
the practice of writing descriptive text was 
done in pairs. The purpose of doing the 
practice in pairs was to let students gain their 
creativity and independence to think things 
through on their own and they can disscuss 
with their pairs, so they can combined the 
ideas. And also, make students get to think 
based on variety points of view which can 
make their perspective wider and deeper. In 
the process of doing the treatment, cue cards 
helps the students in organization because cue 
cards can help the students to write and get out 
students ideas or thought and feeling relates to 
the topic. When the students produce their 
idea in descriptive text, they will know how to 
organize the steps or the generic structure of 
descriptive text. 
Furthemore, it helps students to gain 
more vocabulary because they must pay more 
attention and understand the sequance, generic 
structure, verb, adjective and temporaly 
conjunction. When the students got 
information about it, they were able to 
describe their topic. 
When the treatment finished, the 
researcher administered posttest as the third 
step to both experimental and control classes 
to know the students’ skill in writing 
descriptive text after treatment. Apparently, in 
experimental class students’ score in posttest 
were increase. In experimental class students’ 
progress in writing descriptive text was 
improved 37.09 The result was higher than the 
students’ progress in control class which was 
28.93. It was caused by the implementation of 
cue cards in the teaching and learning process. 
In conclusion, the result above reveals 
that there is a significant improvement after 
giving the treatment. Furthermore, the result 
of this  research prove that the treatment cue 
cards is effective in improving students’ 
writing skill in descriptive text. 
 
CONCLUSION 
Based on the result of data analysis, the 
researcher concludes that the use of cue cards 
can improve the writing skill at the tenth grade 
students of SMA Negeri 1 Moutong. The 
students’ skill in writing has improved after 
the researcher used cue cards in teaching and 
learning process. By using cue cards the 
students’ score increased from pretest to 
posttest. It means that there is a significant 
influence of using cue cards. It is supported by 
looking at the result of t-counted value (2.23) 
which is higher than t-table value (2.02). It 
means that the research hypothesis is accepted. 
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